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1. Curriculum architecture

What is the Reading curriculum?

The most fundamental goal of the National Curriculum for English is 
for children to learn to communicate and engage with the world 
around them confidently and effectively. Our ambition is that pupils 
will learn to do so meaningfully and with purpose through the high-
quality structures and strong ambition in the CUSP English provision. 

CUSP Reading has been purposefully built around the principles of 
evidence-led practice. The curriculum is built on three key 
foundations: explicit vocabulary instruction; explicit fluency instruction 
(prosodic reading) and opportunities to think hard. Every unit follows 
a clear and progressive sequence that immerses pupils meaningfully 
in rich and demanding texts that have been carefully curated. Pupils 
have the opportunity throughout the Primary journey to experience a 
wide range of literature, as well as studying extended texts in full. This 
ensures both breadth and depth in their reading diet. Strong lesson 
routines ensure consistent practice across the school and incremental 
progression in the demands of both the texts that pupils study and 
how they are asked to respond to these. CUSP Reading utilises all that 
we know about effective reading instruction and provides teachers 
with the framework to ensure a diet of excellence for all pupils. 

The pedagogical routines in the CUSP Reading curriculum 
translate across all subjects. It is our ambition that every young 
person is able to unlock the curriculum and the wider world 
through rich reading experiences. We know that, to become an 
accomplished reader, pupils need to have extensive stores of 
vocabulary and be able to read fluently. This helps them to think 
hard about rich, brilliant literature, ultimately leading them to 
becoming readers for life. 

Explicit vocabulary 
instruction

Prosodic Reading

Thinking 
Hard

Brilliant literature
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Progression of core competencies

Reading with understanding depends on intricate (not fully understood) interactions of many cognitive processes, such as attention, working memory, 
reasoning, and inferential thinking; on sensitivity to the structure of language; on background knowledge and vocabulary development; on motivation; 

on the use of strategies such as self-monitoring; and on word-reading accuracy and efficiency.’ 

Clemens and Fuchs (2021)

It is important to be clear about what we mean by ‘reading competency’. It is not possible to isolate individual reading ‘domains’ from one another. As 
the quote above outlines, to be a competent reader, pupils must employ multiple cognitive processes all at once. The Progression of Core 
Competencies is designed to outline the journey through the CUSP Reading curriculum and what pupils should know and be able to do as they 
progress through this. These competencies have been mapped into the CUSP Reading offer, with multiple opportunities to revisit them so that pupils 
become fluent, confident readers. 

1. Language meaning
2. Retrieving key details
3. Summarising, reframing and performance
4. Making meaning
5. Thematic and structural understanding
6. Authorial intent
7. Comparison and connection
8. Reading behaviours
9. Personal response
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This is an extract from the National Curriculum Tracker for Reading. This shows where each concept outlined in the National Curriculum is first taught, in 
which units it will be revisited and by when it should be secured. If teachers identify that certain concepts need additional re-teaching, they can use this 
to review where a concept may come up again so that it can be secured. 

The National Curriculum statements are very broad. We have outlined what pupils will know and be able to do throughout their CUSP Reading journey 
in the Progression in core competencies document. 

Note: Both documents are an overview of curriculum input and should be used to inform the reshaping of teaching and not for the purposes of 
summative assessment. 

The yellow blocks on the 
tracker show the Schools’ 
Choice modules that are 
available for schools to 
adapt the core literature 
spine to meet the needs 
of pupils in their context. 

Please note that any 
substitutions are 
prescribed so that where 
adaptations are used, 
these do not create an 
imbalance in the 
curriculum diet. 



Intellectual content and design copyright © 2024 Unity Schools Partnership

1 2 3 4 5

Week 1 Core text

• Reading fluency

• Explicit 

vocabulary 

instruction

• Summarising/ 

comparing/ 

predicting

Supplementary text

• Reading fluency

• Explicit 

vocabulary 

instruction

Supplementary text

• Timed practice

• Explicit 

vocabulary 

instruction

Multiple text study

• Reading fluency

• Explicit 

vocabulary 

instruction

Core text

• Reading fluency
• Explicit 

vocabulary 
instruction

• Understanding 
themes

• Authorial intent
• Personal 

response

Understanding the detail of the text

Week 2

Supplementary text

• Reading fluency

• Explicit 

vocabulary 

instruction

Supplementary text

• Timed practice

• Explicit 

vocabulary 

instruction

Multiple text study

• Reading fluency

• Explicit 

vocabulary 

instruction

Thinking deeply about the text

1. On day 1 of each 
block of Reading, 

pupils will read the 
core text. This is the 
book that pupils are 

studying. The first day 
is always designed to 
encourage pupils to 
summarise, compare 

and predict. 

Every year group has 18 blocks of Reading, each lasting 2 weeks. This means that some texts will be read in just one 2-week block, for example shorter picture books. Other books, 
such as extended novels, may be read over more than one 2-week block. The structure of a CUSP Reading lesson has been carefully designed to ensure that pupils receive a 
coherent, balanced and meaningful reading experience in every block. While the CUSP Reading curriculum is rooted in children reading whole, high-quality texts, we also recognise 
the importance of reading broadly so that pupils have the knowledge and skills to access reading in the wider curriculum. While it is impossible to isolate individual reading 
competencies, each day has been designed to target key competencies in the way that pupils respond to what they have read. The Key Stage 2 structure is outlined below: 

2. Every day of the sequence includes explicit vocabulary instruction and an opportunity to develop pupils’ reading fluency through our prosodic 
reading strategies. This includes low-stakes timed exercises on day 3 of each week to gradually build pupils’ pace and stamina over time. 

5. On the fourth day of each week, pupils will 
read one of the supplementary texts alongside 

the core text. This helps them to make 
connections and build strong schemas about 

what they have read. 

4. On days 2 and 3 of each week of the 
sequence, pupils will read supplementary texts 
that have been deliberately written to connect 

to the core text. This provides breadth and 
background knowledge. 

3. The first week of each block is designed to 
help pupils understand the detail of the text. 

The second week of each block is designed to 
help pupils think deeply about the texts. 

6. The fifth day of 
each week 

encourages pupils 
to develop their 

own personal 
responses to what 

they have read, 
exploring key 

themes and literary 
styles. 

KS2 – daily 30-40 minute reading lesson
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The Key Stage 1 structure is built on the same principles as 
Key Stage 2. Pupils still read a core text and additional 
supplementary texts. Explicit vocabulary instruction, reading 
fluency and thinking hard are the same key pillars of the Key 
Stage 1 curriculum. Pupils focus first on understanding the 
detail of the text before moving into thinking hard about 
what they have read. 

The key difference is in timetabling. We know that a strong 
and robust phonics curriculum is an essential part of 
excellent reading provision. To ensure that schools have 
sufficient time to deliver this, the CUSP offer for Reading and 
Writing is based on one 50 minute English lesson per day, 
with daily phonics teaching in addition to this. 

Over a 2-week period, pupils studying the CUSP Reading 
curriculum would have 5 Reading lessons and 5 Writing 
lessons. Pupils would still write at sentence level in their 
Reading lessons and read in every Writing lesson. The 
balance across the term ensures that pupils have time to 
engage deeply with high-quality reading and writing 
experiences. 

Some schools choose to split these across the weeks, as per 
the possible models outlined here. How these lessons are 
organised is a school-level decision. 

KS1 – daily 50 minute English lesson

Possible models for a 2-week block of KS1 English lessons (R: Reading, W: Writing)

Model A R R R W W R R W W W

Model B R R R R R W W W W W
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Dr Rudine Sims Bishop encourages us to think about literature in terms of ‘windows, mirrors and sliding doors’ (1990). In CUSP Reading, we believe that 
the literature that children read should open up the world around them, as well as helping them to better see and understand themselves. The books that 
we have selected as the ‘core’ literature spine reflect meaningfully diverse representation in the characters, issues, authors, locations and time periods 
that are explored. Books have been selected that explore relevant social issues, ethical questions and moral dilemmas that will help children to make 
sense of the world around them. We have selected books that we know will bring joy to all classrooms and that will empower children and teachers to 
engage with the world through reading. The Schools’ Choice modules provide schools with the opportunity to adapt the core literature spine to reflect 
the needs and contexts of their cohorts. 

2. Literature spine



Intellectual content and design copyright © 2024 Unity Schools Partnership

CUSP Big ideas

Big ideas are not taught directly but are built from small ideas linked together. They 
are sometimes described as ‘powerful’ because they have greater explanatory power 
in helping learners to understand the world.

Wynne Harlen, Impact Magazine – Chartered College of Teaching, 2017

The CUSP curriculum is underpinned by a series of big ideas. These are key 
concepts that are not taught in isolation but, instead, have been deliberately and 
intricately woven into the warp and weft of the whole curriculum. Put simply, at 
CUSP, we have built the curriculum in 3-dimensions so that pupils can better 
understand the world around them, connecting new learning and helping them to 
develop and challenge their thinking. We selected the big ideas that we believe are 
crucial for children living in modern Britain and beyond to make sense of. 

In the CUSP Reading curriculum, these big ideas are used as a golden thread to 
weave throughout the offer so that pupils can make connections between what they 
are reading and their wider understanding of the world around them. 

Further details can be found on the CUSP website about each big idea and where it 
can be found in the literature spine and beyond. 
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The literature spine is mapped in 18 blocks. Each block lasts for two weeks. Some texts will be read over just one 2-week block; others will be read over 
two or three 2-week blocks. The example below is the Year 6 Core Literature spine. These books have been selected to harmonise with the wider 
curriculum. This means that books will explore key concepts that pupils have learned in the wider curriculum and/or relate to a suggested context for a 
writing outcome. Some examples of this coherence are outlined below: 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Block 1:
Rooftoppers

Block 4:
Pig Heart Boy

Block 7:
All Aboard the 

Empire 
Windrush

Block 10:
The Island

Block 13:
An 

introduction to 
Dickens – 

Oliver Twist

Block 16:
Dare to be you

Block 2:
Rooftoppers

Block 5:
Pig Heart Boy

Block 8:
All Aboard the 

Empire 
Windrush

Block 11:
Skellig

Block 14:
An 

introduction to 
Dickens – 

Oliver Twist

Block 17:
Dare to be you

Block 3:
Rooftoppers 

& The Listeners 

Block 6:
Pig Heart Boy 
& How to live 

forever

Block 9:
All Aboard the 

Empire 
Windrush

Block 12:
Skellig

Block 15:
An 

introduction to 
Dickens – 

Oliver Twist

Block 18:
Dare to be you

Rooftoppers is a 
beautiful novel that 

provides a 
suggested context 

for the CUSP 
Writing unit 

Autobiography, 
Block A.

Pig Heart Boy draws 
on pupils’ study of 

the circulatory 
system. How to live 
forever provides a 

juxtaposition with Pig 
Heart Boy, exploring 

the ethics of 
immortality.

All Aboard the Empire 
Windrush builds on the 
historical study of the 
Windrush generation.

The Island provides a 
haunting narrative parallel for 
some of the themes explored 

in the Windrush study. 

Skellig further explores themes 
around the supernatural, spirituality 

and mortality and begins to 
introduce some gothic literature 

references. 

The Introduction to 
Dickens unit explores 

life in 19th century 
Victorian Britain, 
building on the 

historical study of 
British monarchs. This 

also secures key 
foundational 

knowledge about 
British heritage 

literature that will serve 
students in their 

transition to secondary 
school. 

Dare to be you 
provides a suggested 
context for the CUSP 

Writing unit Discursive 
writing and speeches, 

Block B. It explores 
important themes 

relevant to transition 
and change. 
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Thematic mapping: 

Alongside the CUSP Reading Literature Spine, we have 
also published a thematic map of the core texts and a 
separate thematic map of the supplementary texts. This 
shows where key themes and big ideas are explored. The 
red text on the maps shows where an author will be 
studied more than once in the literature spine. 

Thematic map of Year 1 core texts

Thematic map of Year 4 
supplementary texts
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Y1 Y2 Y3

Y4 Y5 Y6

Schools’ Choice modules: 

The purpose of the literature spine is to soak pupils 
in brilliant literature which helps them to make 
sense of the world around them. Knowing that the 
world around us is changing rapidly means 
reflecting this changing world in the literature 
spine. We have added additional modules on 
heritage literature, books that explore the cost-of-
living crisis and more recently, core texts that 
explore themes around conflict and kindness. 

To support schools in curating a diet that best 
serves their context, each year, we provide one 
additional set of modules that schools can choose 
to substitute for one of the texts on the core 
literature spine. 

These changes are prescribed to preserve the 
careful balance of literature over time. For example, 
in Year 4, The Land of Roar would replace The 
Queen’s Nose. This information can be found on 
the National Curriculum Reading Tracker, marked in 
yellow boxes. 

Watch this video to find out more!
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3. Pedagogy

The 6 phases of a CUSP lesson have been distilled directly from Rosenshine’s Principles of Instruction. First born in the context of the CUSP 
Reading curriculum, we have adopted these successfully across the whole CUSP offer, including CUSP Writing. Further guidance about the 
origins of this structure can be found within the Essential Implementation CPD suite. 

This is not a linear structure and teachers may need to move backwards and forwards between the lesson phases to break concepts into 
manageable chunks for pupils or to provide additional modelling or guided practice.  Checking for understanding should be built into each 
phase of instruction so that misconceptions can be addressed and resolved quickly. 

1. Connect: teachers 
connect what pupils 
already know with 

what they are about to 
learn, activating prior 

knowledge. 

2. Explain: teachers 
explicitly instruct 

relevant vocabulary 
and explain the key 

concept concisely and 
precisely. 3. Example: teachers use the model 

text to provide multiple examples of 
the key concept. They model 

applying the concept.  

4. Attempt: through guided 
practice, pupils all achieve success 

in applying the target concept. 
Scaffolding is gradually reduced. 

5. Apply: pupils achieve fluency 
with the target concept through 
deliberate practice. Some pupils 

may need additional instruction at 
this point.  

6. Challenge: all pupils are 
challenged to sophisticate 
their thinking and to think 

hard about the concept they 
have been taught. This may 

include exploring 
exceptions, identifying 

common errors or applying a 
concept in multiple contexts. 
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Reading between lessons: 

In addition to their reading lessons, we 
would strongly encourage all teachers to 
plan a 10-15 minute daily story time session. 
This is important to develop positive 
attitudes to reading. For some units, usually 
where the book is longer, teachers should 
use this time to read the sections of text that 
are specified in the planning. This is 
important because pupils will need to have 
read up to this point in order to access the 
next CUSP Reading lesson. Teachers should 
look out for a note on the lesson plan to 
guide them on this. 

This is an example of a lesson plan from the Year 5 unit, Shackleton’s Journey. 

Each lesson is broken into three parts: 

1. Explicit vocabulary instruction: This is where the teacher would explicitly and deeply teach the key target word for the lesson. 

2. Fluency exercise: This is where teachers read the text to and with the pupils, actively engaging them in reading using the CUSP Prosodic Reading 
strategies. 

3. Thinking Hard: This is where teachers explicitly teach pupils to make sense of the text, using the CUSP 6-phases approach and Knowledge Notes 
to structure their instruction. 
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This is the mental model that underpins the approach to explicit vocabulary instruction that we deploy across the CUSP curriculum and beyond. 
The aim of this model is to move language from superficial receptive stores to embedded expressive stores.  

The first part of this model is 
concerned with the explicit 
instruction of new language. 
This would happen in the 
Explain phase of a lesson.

Pupils should read, see, hear 
and say the target language. 
Teachers will give a precise, 
concise definition and then 
move beyond this, 
connecting new stores of 
vocabulary to existing 
knowledge.

Teachers will use the target 
language in multiple contexts 
to build strong schemas 
around new words. Finally, 
new language is analysed, 
with teachers identifying parts 
of words that might be useful 
in making sense of other 
words. This process builds a 
deep semantic understanding 
of target vocabulary.

The second part of this model 
is designed to activate or 
build pupils’ episodic 
memory associated with the 
target language. Teachers will 
provide a routine or task that 
requires pupils to do 
something with – to think hard 
about – the language that has 
been instructed. This 
promotes deep 
understanding and helps to 
encode this into pupils’ long-
term memory. 

The target language will then 
be revisited in the Attempt 
and Apply phases of the 
lesson to aid this process 
further. Retrieval practice of 
new vocabulary should be 
systematically planned so that 
teachers are clear where 
pupils will meet this language 
again. This could be within or 
across subject disciplines. 

More detail about this approach to explicit vocabulary instruction can be found in the Essential CPD videos. 
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Threshold and clarification vocabulary: 

It is simply not possible to explicitly instruct every word in the English 
language. So, as teachers, it is our responsibility to decide which words 
are the most important. Isabel Beck’s tiered model of categorising 
vocabulary is a useful starting point for helping us to balance Tier 2 
multiple meaning words with Tier 3 domain specific language. 

Within the CUSP Reading units of study, we have made suggestions 
about the most important vocabulary to address in the context of each 
study. Teachers should adapt this as is appropriate to their cohorts.

Alongside curriculum language, there are other aspects of language 
that we should also seek to build into our ongoing programme of 
instruction: 

• Etymology (the origins of words)
• Morphology (units of meaning within words)
• Idioms
• Colloquialisms
• Language of emotion
• Language for life (e.g. financial language or functional language)

Teachers should be decisive about the 1 or 2 most important words to 
instruct in depth for each lesson. There may also be other words that 
teachers clarify or give a brief explanation of to help students make 
sense of the curriculum content. This will help the flow and pace of 
your lesson and ensure that pupils can make sense of what they are 
reading. 

Threshold vocabulary: the most 
important 1 or 2 words that you 

want pupils to understand. 

Instruct this deeply. 

Clarification vocabulary: other 
words that pupils might need to 

know to access the lesson.

Clarify this briefly. 



CUSP agreed strategies for prosodic reading

Read aloud

The teacher reads the text aloud to 
pupils, modelling expert reading. 
Pupils track the text as the teacher 

reads. The teacher pauses 
occasionally to explain why they 

are reading certain parts of the text 
in a specific way e.g. dialogue or 

ellipsis. This can also include choral 
reading of short sections of text as 

a class. 

Text marking

Pupils are given a simple code and 
a short section of text. They should 
use the code to mark up the text to 

show where they will increase or 
decrease their volume and pace, 
which words they will emphasise 

and how they will use punctuation 
to guide their reading. They should 
then rehearse this section of text to 

read aloud. 

Read along

The teacher reads the text aloud 
(as per Read aloud). Pupils track 
the text as the teacher reads. To 

check that pupils are tracking 
correctly, the teacher pauses 

occasionally for pupils to read the 
next word in the text. If pupils are 

not tracking correctly, an adult 
refocuses them on the correct part 

of the text before beginning to 
read aloud again.

Paired reading

Label pupils A and B. 

• Partner A reads a sentence and 
partner B echoes it back, or:

• Partner A reads a sentence, 
partner B reads the next 
sentence and so on, or: 

• Both pupils chorally read a 
passage aloud, rehearsing to the 
point of fluency. 

Echo reading

The teacher reads short sections of 
text aloud with pupils chorally 

mimicking back the same part of 
the text with the same prosody. 

This may begin just with words and 
phrases in EYFS, moving into 

individual clauses in a sentence in 
KS1. In KS2, pupils should 

gradually work towards echoing 
sentences. 

Performance reading

Pupils are given a passage of text 
to read. This could be 

independently, in pairs or groups. 
They plan how they will read and 

perform this to the class, including 
how they will use prosody and 

positioning to engage the 
audience. This works particularly 
well with a poem, a passage of 

narrative or an information report. 

Pre-reading

At some point before the lesson, 
for example at the end of the 

previous day, pupils pre-read the 
text that they will focus on in their 
next reading lesson. This could be 
whole class or in small groups. The 
text should be read aloud to them, 

with them tracking the text. Key 
vocabulary can be clarified and the 

main points summarised. 

Repeated reading

Pupils are given a section of text to 
read independently. They should 
read and re-read the passage to 
the point of fluency, eradicating 

any hesitation, decoding or 
inaccuracies in their reading. This 
could also include adding a new 
sentence to their passage each 

time they read it to challenge them. 
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Prosodic reading strategies should be used throughout the 
lesson but are explicitly planned in between the Connect and 
Explain phases of the lesson, at the point where the teacher 
introduces the text for the lesson. This method of reading aloud 
with pupils ensures that they are reading the text, as well as 
listening to it. By explicitly teaching pupils the different facets of 
reading fluency, all pupils will be able to access the high-ambition 
texts, ensuring that every pupil reads in every lesson, every day. 

As well as recommending a reading fluency strategy 
for each lesson, the CUSP Reading planning will also 
outline the specific aspect of fluency that the 
teacher should explicitly teach. This ranges from 
intonation to the use of strategic pause. Teaching 
pupils self-regulation – the ability to re-read 
something when the first read requires refinement – 
is a crucial strategy for bridging the gap between 
fluency and comprehension. Teachers should 
rehearse reading the text aloud before the lesson, 
zooming into the specific aspect of fluency that they 
want to teach and the part of the text that best 
allows them to exemplify this. As with the whole 
CUSP offer, teachers should invest in building strong 
routines around reading fluency and make 
adaptations to the suggestions in the planning 
where appropriate and necessary. 
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Three things to support whole class reading fluency

Focus on strategies that are high 
engagement and high yield: 

Echo-reading
Repeated reading

Pre-reading

Remember to keep sections of text 
short. Teachers can use Read aloud and 
Read along for longer passages of text. 

Fluency strategies can be combined 
e.g. Read along for a chapter, with a 
specific page or paragraph used for 

Echo or Repeated reading. 

Avoid strategies where just one pupil is 
reading at a time, such as popcorn 

reading, read around the room/table or 
round robin reading. 

Use every opportunity in wider 
curriculum subjects for reading fluency. 

For example, if pupils are reading a 
source in History or some information 

in Science, use prosodic reading 
strategies to introduce these texts. 

Short sections of text can be used from 
Curriculum Visions as a lesson starter. 

These can introduce the concept in the 
lesson and prosodic reading strategies 
can be used to ensure that every pupil 
is reading in every lesson, every day. 

Ensure that pupils are all tracking 
during prosodic reading exercises. This 
means that they are following the text 

with their eyes and possibly their 
fingers while it is being read aloud. This 
is important because it helps pupils to 
build their visual stores of vocabulary. 

Teachers can use the Read along 
strategy (where they pause for pupils to 
fill in the next word) to check whether 
pupils are tracking the text correctly. 

Reading rulers are a useful tool to help 
guide pupils through the text. 

It is also helpful for teachers to read 
texts aloud from the back of the room 
so that pupils are concentrating on the 

text, rather than on the teacher. 
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4. Resources

The Knowledge Notes in CUSP Reading work slightly differently to the wider curriculum. In Reading, the 
Knowledge Notes can be used to support teachers and pupils to navigate the instructional phases of the lesson. 
Teachers should use them as a locational cue to support pupils in understanding which phase of the lesson they 
are in. 

• In the Example phase, the teacher models responding to the question, demonstrating their thinking 
through Thinking Talk. 

• In the Attempt phase, the teacher guides pupils through responding to the same type of question by 
applying the modelled strategy from the previous example. 

• The Apply task utilises the same competency but with a change to the question framework to promote 
conceptual fluency – the ability to apply the same knowledge and understanding in different forms. 

• The Challenge task is for all pupils and is designed to promote deep thinking about what pupils have read. 
This will also be rooted in the same core competency as the rest of the lesson. Many teachers use this as a 
fantastic opportunity to promote oracy and high-quality discussion. 
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Dual Knowledge Notes: 

There are two types of Knowledge Notes built into the CUSP 
Reading curriculum. 

Advancing: This should be the first choice for the vast majority of 
pupils. These Knowledge Notes reflect the diet that pupils should 
aim towards. 

Securing: These Knowledge Notes have inbuilt scaffolds (see the 
Scaffolding Toolkit for Reading) and can be deployed to specific 
pupils to support them in accessing the lesson. The questions and 
competencies developed through these Knowledge Notes are the 
same as those in the Advancing Knowledge Notes. Different  
strategies have been used to adapt the question frameworks in 
the Securing Knowledge Notes to make them more accessible for 
pupils who require additional scaffolding. 

Where a question requires an oral response, this will be marked 
with (say) after the lesson phase, as can be seen in the Securing 
Knowledge Note on this page. Over the course of their journey 
through each year of CUSP Reading, expectations about 
responding in writing to what they have read gradually increase. 
The balance of written and oral response tasks has been carefully 
curated across the curriculum. Teachers should remember that we 
want the lessons to focus on rich literary experiences and high-
quality discussion. The text should be the star of the lesson! 



Intellectual content and design copyright © Unity Schools Partnership

Preparing to teach: 

We strongly encourage teachers to avoid creating slide decks 
to accompany Reading lessons. This is because we want 
pupils to focus on the book and the Knowledge Note and 
slide decks can create the split-attention effect. 

Instead, we suggest displaying target vocabulary on your 
Working Wall – this avoids this language being transient and 
allows pupils to respond to it throughout the lesson. Teachers 
can use the Knowledge Note to plan and rehearse their 
exposition of each phase of the lesson. This supports concise, 
precise and fluent explanations, allowing pupils clarity and 
space to think hard. 

Peps McCrea reminds us that routines allow pupils to think 
hard about the content of the lesson, rather than the process. 
Having simple cues such as ‘Follow my example’ or ‘Let’s try 
together’ can help pupils to understand where they are in the 
sequence of a lesson. 

When modelling responses, teachers may choose to use a 
modelling book and visualiser or iPad with the Knowledge 
Note displayed on one screen. This should set the 
expectation for how you want pupils’ responses to look in 
their own books. 

Watch this video to find out more!
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Teachers may decide to begin the CUSP 
Reading journey in Year 1 with a large 
floor book, which can be used to collect 
pupils’ responses to what they have 
read. This can be placed in a classroom 
reading area along with a copy of the 
text for pupils to return to over time. 

This should gradually develop into 
pupils writing their own written 
responses next to the Knowledge Note 
in an individual book. In the early stages 
of Key Stage 1, pupils will be ready to do 
this at different points. Teachers should 
make the decision when to transition. 

It is important to model how you want 
pupils to respond to different tasks. A 
teacher modelling book is a great way to 
set high expectations from the outset. 

Remember, the Knowledge Note can be 
placed on the right-hand side of the page 

for left-handed learners. 
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As pupils progress 
through the curriculum, 
the expectations of 
their responses to 
reading will gradually 
increase. Task structure 
will vary from lesson to 
lesson. Teachers and 
pupils will become 
familiar with routine 
task designs in each 
year group. 

It is important to take 
every opportunity to 
reinforce good quality 
sentence writing and to 
use this as an 
opportunity to embed 
good habits around 
spelling, handwriting 
and punctuation. 
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Teachers should follow the feedback and marking policies in their individual schools. Some 
schools choose to mark responses to each question. Others simply mark the top of the 
Knowledge Note to identify which competencies pupils have successfully applied and which 
perhaps require additional teaching. Because of the cyclical nature of the CUSP Reading 
sequences, teachers should feed forwards this information into subsequent lessons and 
make adaptations as appropriate and necessary. One key indicator of success is to see where 
pupils are applying target vocabulary in their written responses. This shows that pupils have 
translated the target vocabulary into their expressive stores of vocabulary. 
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The CUSP Early Foundations offer has been 
built on the same core principles as the rest 
of the CUSP Reading offer. 

1. Teachers identify the Foundational 
Knowledge that their pupils need to learn. 

2. Teachers select the story or text from the 
CUSP Early Foundations Literature Spine 
that will allow them to expose this concept. 
The story is shared using the Giant Story 
Notes. This story is used to lead into explicit 
instruction of the core concepts on the 
selected Foundational Knowledge Notes. 

3. Teachers plan Opportunities and 
Experiences for pupils to interact with the 
Foundational Knowledge and the story in 
wider provision. Pupils have copies of the 
book and the Giant Story Notes to support 
them with retelling what they remember 
from the story. 

5. CUSP Early Foundations: Structured Storytime
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Vocabulary instruction

Pupils are explicitly 
taught carefully chosen 
language that will help 
them to understand the 

text.

This is revisited 
systematically over time.

Fluency, oracy and 
drama

Through structured 
shared reading, pupils 

engage deeply with the 
text. 

They participate in 
telling and retelling the 

story. 

Thinking Hard

Through well-structured 
questioning, modelling 
and dialogic reading, 

pupils are encouraged 
to think hard about what 

they have read. 

Pupils create 
connections, form 

opinions and embed 
understanding. 

Structured Storytime lessons are built on the 
same principles as the wider CUSP Reading 
offer. Each lesson includes: 

• Explicit Vocabulary Instruction
• Active engagement with the story 

through fluency, oracy and drama
• Opportunities to Think Hard about the 

story through high-quality discussion, 
questioning and dialogic teaching

Learning these routines in the Early Years 
supports pupils to thrive when they 
transition into Year 1. 

The diet of rich literature that pupils are 
exposed to in the Early Years ensures that 
pupils have strong foundations on which to 
build as they transition into Key Stage 1. 
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6. Adaptive practice
We are absolutely committed to 
ensuring that every young learner 
can thrive in the context of CUSP 
Reading. The Scaffolding Toolkit for 
Reading outlines key strategies for 
adaptations that can be made to 
ensure that every lesson serves 
every learner. These strategies can be 
deployed across the curriculum. 

All of our resources can be adapted to 
meet the needs of individual 
learners. This includes adapting the 
Knowledge Notes, enlarging a text, 
reducing the volume of text or 
adapting the lesson structure to include 
additional modelling.

Crucially, we advocate that teachers 
know their pupils really well and 
understand which aspects of the 
curriculum each pupil needs to learn 
next. 

Watch this video to find out more!

A screenshot of a computer

Description automatically generated

https://vimeo.com/903094625/f1aed81be4?share=copy


Intellectual content and design copyright © Unity Schools Partnership

See the Scaffolding Toolkit for worked examples of adaptive practice strategies
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Autumn Term

CHECK IN and 

CHECK BACK

IDENTIFIES

|

• ROUTINES and  

EXPECTATIONS

• Is what you expect to 

be in place actually 

happening? 

ENABLES

|

• CONSISTENCY: 

refinement and 

improvements

• STRENGTHS: do more of 

this – share best practice

CUSP Reading: provision monitoring and insights

Routine in place and used effectively.

Routine seen in an early stage of 

development or superficial.

Routine not used or implementation may 

be ineffective.

n/p
Not present as it hasn’t been expected of 

teachers, yet.

Reading 
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

SEND Non-SEND SEND Non-SEND SEND Non-SEND SEND Non-SEND SEND Non-SEND SEND Non-SEND

Is the long-term sequencing of CUSP Reading followed?

Is the sequence of learning across a unit clear? Look specifically at the 

structure of supplementary texts vs core text lessons.

Is there the opportunity to connect prior knowledge?

Is the learning intention for each lesson clear?

Is vocabulary instruction evident? Look specifically at how pupils use and 

remember new language.

Are teachers routinely instructing new language using the multi-faceted 

approach? Look specifically at vocabulary scripting or exploration.

Is prosodic reading evident and explicitly instructed?

Are lessons focussed on meaningful exploration of the rich texts?

Do teachers balance expectations of written recording and opportunities 

for oracy and discussion in Reading lessons appropriately?

Do teachers follow the 6-phases of a CUSP Reading lesson? Ask pupils 

to describe a Reading lessons and explore the impact of each phase.

Is modelling in the Example phase precise and concise?

Are all pupils scaffolded to achieve success in the Attempt and Apply 

phases? 

Is there scaffolding in place to ensure that all pupils can access the rich 

texts and respond to them appropriately?

Do teachers explicitly make connections between books, authors, themes, 

literary styles or curriculum content? 

How have teachers made use of the School’s Choice modules? This may 

not be relevant in all schools. 

Do pupils understand how to use a Knowledge Note effectively? 

Does feedback clarify, motivate and challenge pupils?

Do pupils demonstrate positive attitudes towards Reading? Look 

specifically at independent reading as well as the reading curriculum

Is EdTech used to support deliberate practice or as an accessibility tool?

7. Subject Leadership

Subject Leaders can use 
the Subject Leader matrix 
for CUSP Reading to 
support their monitoring 
of provision and identify 
which aspects of practice 
require refinement. 

Used in conjunction with 
the Pupil Book Study: 
Reading framework, 
leaders can build a full 
picture of how the 
intended curriculum is 
serving their pupils. 
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The Pupil Book Study: Reading can be used to support 
leaders and teachers in evaluating the lived experience of 
their reading provision. 

Using evidence-informed rubrics and a highly structured 
evaluation approach, this will illuminate the aspects of 
reading provision that are working well and those where 
refinement is needed. 

Training opportunities can be found on the CUSP website or 
by contacting CUSP@unitysp.co.uk .

mailto:CUSP@unitysp.co.uk
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