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1. Curriculum architecture

What is the Reading curriculum?

The most fundamental goal of the National Curriculum for English is
for children to learn to communicate and engage with the world
around them confidently and effectively. Our ambition is that pupils
will learn to do so meaningfully and with purpose through the high-
quality structures and strong ambition in the CUSP English provision.

CUSP Reading has been purposefully built around the principles of
evidence-led practice. The curriculum is built on three key
foundations: explicit vocabulary instruction; explicit fluency instruction
(prosodic reading) and opportunities to think hard. Every unit follows
a clear and progressive sequence that immerses pupils meaningfully
in rich and demanding texts that have been carefully curated. Pupils
have the opportunity throughout the Primary journey to experience a
wide range of literature, as well as studying extended texts in full. This
ensures both breadth and depth in their reading diet. Strong lesson
routines ensure consistent practice across the school and incremental
progression in the demands of both the texts that pupils study and
how they are asked to respond to these. CUSP Reading utilises all that
we know about effective reading instruction and provides teachers
with the framework to ensure a diet of excellence for all pupils.

Intellectual content and design copyright © 2024 Unity Schools Partnership

Prosodic Reading

Explicit vocabulary Thinking
instruction Hard

Brilliant literature

The pedagogical routines in the CUSP Reading curriculum
translate across all subjects. It is our ambition that every young
person is able to unlock the curriculum and the wider world
through rich reading experiences. We know that, to become an
accomplished reader, pupils need to have extensive stores of
vocabulary and be able to read fluently. This helps them to think
hard about rich, brilliant literature, ultimately leading them to
becoming readers for life.
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Progression of core competencies

Reading with understanding depends on intricate (not fully understood) interactions of many cognitive processes, such as attention, working memory,
reasoning, and inferential thinking; on sensitivity to the structure of language; on background knowledge and vocabulary development; on motivation;
on the use of strategies such as self-monitoring; and on word-reading accuracy and efficiency.’

Clemens and Fuchs (2021)

It is important to be clear about what we mean by 'reading competency’. It is not possible to isolate individual reading ‘domains’ from one another. As
the quote above outlines, to be a competent reader, pupils must employ multiple cognitive processes all at once. The Progression of Core
Competencies is designed to outline the journey through the CUSP Reading curriculum and what pupils should know and be able to do as they
progress through this. These competencies have been mapped into the CUSP Reading offer, with multiple opportunities to revisit them so that pupils
become fluent, confident readers.

Avuthorial intent
Language meaning
Retrieving key details Year | Expectation

S u m m a rISI n g 1 refra m I n g a n d p e rfo rm a n Ce 1 Identify and compare basic story elements in different stories. Note some of the features of non-fiction texts, including layout, contents, use of pictures, illustrations and diagrams. Explore
M a kl n g m ea n | n g the effect of patterns of language and repeated words and phrases.

2 Identify and discuss story elements, for example, setting, plot, characters, dilemma. Identify and discuss patterns of rhythm, rhyme, and other features which influence the sound of a

Th em at| c an d stru Ctu ra | un d e rsta n d N g poem. Explore why an author might have chosen a particular word and the effect they were wanting to achieve, for example, by considering alternative synonyms that might have been
used. Investigate traditional story language and how this is used to signal key parts of a story.
Auth O rla | | nte nt 3 Identify where an author uses synonyms for common words and explore the shades of meaning implied. Explain how the organisational features of non-fiction texts support the reader in
. . finding information or researching a topic. Distinguish between different types of poetry and comment on the intended impact of the poem’s layout and structure. Discuss authors’ choice
9 9 P g YP! P Y P P Y
CO m pa riIson an d connection of words and phrases that describe and create impact. Discuss how language use changes throughout a text and how an author implies meaning as well as explicitly states it.
Rea d | n be h avi O U rs 4 Consider a writer’s use of specific and precise words and discuss the meanings conveyed. Explore narrative sequencing and how scenes are built up and concluded through a careful
g balance of description, action and dialogue. Identify different patterns of rhyme and verse in poetry and read these aloud effectively. Understand how writers use figurative and

VN~ LD =

expressive language o create images and atmosphere. Understand how writers use figurative and expressive language to suggest ideas and information in order. to capture interest.

Personal response

5 Compare the structure of different stories to discover how they differ in pace, structure and complexity. Read a wide range of poetry and identify what is distinctive about the style or
presentation of different poems. Discuss the intended meaning of figurative language and idiomatic words and phrases used in a text, beginning to explain the purpose and impact of

such choices. Investigate how writers use words and phrases for effect and begin to identify specific authors’ styles, including in heritage texts. Consider the language used in a text and

how a writer uses this to create implications and associations.

6 Understand aspects of narrative structure and how an author can use these to develop the story. Understand how writers use the features and structure of information texts to help
convey their ideas or information. Analyse how the structure or organisation of a poem supports the expression of moods, feelings and attitudes. Identify and discuss devices for
characterisation and contextualisation, including idioms, colloquialisms and dialect. Consider how authors have introduced and extended ideas about characters, events or topics through
the language choices and the way they have developed them. Comment critically on how a writer uses language to imply ideas, attitudes and points of view. Explore the effectiveness

of language used to create implications and associations.

AR
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This is an extract from the National Curriculum Tracker for Reading. This shows where each concept outlined in the National Curriculum is first taught, in
which units it will be revisited and by when it should be secured. If teachers identify that certain concepts need additional re-teaching, they can use this
to review where a concept may come up again so that it can be secured.

The National Curriculum statements are very broad. We have outlined what pupils will know and be able to do throughout their CUSP Reading journey
in the Progression in core competencies document.

Note: Both documents are an overview of curriculum input and should be used to inform the reshaping of teaching and not for the purposes of
summative assessment.

Block! | Block | Blosk? | Blockd | BlockS | Block | Blosk7 | Blockd | Blocks | Blook 0 | Blockfl | Blecki2 Block 13| Blook 19| Block 15 | Blook 16 | Blosk 17 | Block 13 | Block (3 | Block 2
Fantastically| Fantastically|
The The Little People, |  Great Great Th I | bl k th
Grandad's | e Go0se | Mrs . . e | uangle | ™ | sereer | RNYERM | ROyERm | o o eams: | Women | Women | %" | Fantastic |Fantastic | Fantastic | 52RO | mpo jae e ye oW OCKS On e
that laidthe | Noah's |Paddington | Paddington | Christmas to ofthe | ofthe and the Crunched
Istand Wangle's Beneath David Wha Whe MrFox | MrFox | MrFox Tree
Golden Egzs | Pockets Pine England Rsin | Rsin Wind colin

| | e srorg | e | e tracker show the Schools’
Choice modules that are
Year 2 Reading Units available for schools to
adapt the core literature
m‘ ive .
Word nesding spine to meet the needs

Addressed throughout the curriculum Of p u pi | s in th ei r CO ntext.

‘Comprehension

Pupils should be taught to:

develop pleasure in reading, motivation to read, vocabulary and v v v v v v v v v v v v v v v v v v v v

Please note that any

listening to, discussing and expressing views about 2 wide range of

contemporary and classic poetry, stories and non-fiction at @ level beyond that v v v v v v v v v v v v v v v v v v v v b H M

St uhich ey canreac ndependerti substitutions are

discussing the sequence of events in books and how items of information are .

e A S R . 0 T . . . T A . . O 4 prescribed so that where
becoming increasingly familiar with and retelling a wider range of stories, v v v v v v v v v v v v v v .

fairy stories and traditional tales a d a ptat 1ONS are use d ,
being introduced to non-fiction books that are structured in different ways *NF v v v v

texts are explored throughout ail units in the supplementary text iessons t h ese d O n Ot C re ate a n
recognising simple recurring literary language in stories and poetry v v v v v v v v v . .

discussing and clarifying the meanings of words, linking new meanings to v v v v v v I m ba |a n Ce I n th e

known vocabulary . .

discussing their favourite words and phrases v v v v curricu I um d | et.

CONTINUING [0 DUIIO UP @ FEPErtoire of POSMS ISarNT by NErT, appreciatng

these and reciting some, with appropriate intonation to make the meaning v v v v v v

clear

SP G
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Every year group has 18 blocks of Reading, each lasting 2 weeks. This means that some texts will be read in just one 2-week block, for example shorter picture books. Other books,
such as extended novels, may be read over more than one 2-week block. The structure of a CUSP Reading lesson has been carefully designed to ensure that pupils receive a
coherent, balanced and meaningful reading experience in every block. While the CUSP Reading curriculum is rooted in children reading whole, high-quality texts, we also recognise
the importance of reading broadly so that pupils have the knowledge and skills to access reading in the wider curriculum. While it is impossible to isolate individual reading
competencies, each day has been designed to target key competencies in the way that pupils respond to what they have read. The Key Stage 2 structure is outlined below:

1. On day 1 of each
block of Reading,
pupils will read the
core text. This is the
book that pupils are
studying. The first day
is always designed to
encourage pupils to
summarise, compare
and predict.

2. Every day of the sequence includes explicit vocabulary instruction and an opportunity to develop pupils’ reading fluency through our prosodic
reading strategies. This includes low-stakes timed exercises on day 3 of each week to gradually build pupils’ pace and stamina over time.

3. The first week of each block is designed to
help pupils understand the detail of the text.
The second week of each block is designed to
help pupils think deeply about the texts.

KS2 - daily 30-40 minute reading lesson

1 2 3 4 5
Supplementary text | Supplementary text | Multiple text study
. Reading fluency |e Timed practice . Reading fluency Core text
Week 1 | Core text o Explicit o Explicit o Explicit
vocabulary vocabulary vocabulary . Reading fluency
J Reading fluency instruction instruction instruction . Explicit
* EXp"kC)'tl Understanding the detail of the text Yocabu!ary
vocabulary I I Multiol Instruction
{struction Supplementary text | Supplementary text ultiple text study . Understanding
. Summarising/ . Reading fluency [e  Timed practice . Reading fluency themeg .
comparing/ e Explicit e Explicit e Explicit e Authorial intent
Week 2 predicting vocabulary vocabulary vocabulary Personal
instruction instruction instruction response

Thinking deeply about the text

4. On days 2 and 3 of each week of the
sequence, pupils will read supplementary texts
that have been deliberately written to connect

to the core text. This provides breadth and

background knowledge.

Intellectual content and design copyright © 2024 Unity Schools Partnership

6. The fifth day of
each week
encourages pupils
to develop their
own personal
responses to what
they have read,
exploring key
themes and literary
styles.

5. On the fourth day of each week, pupils will
read one of the supplementary texts alongside
the core text. This helps them to make
connections and build strong schemas about

what they have read.
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KS1 - daily 50 minute English lesson

KS1 Day 1 Day 2 Day 3
Core text Supplementary text Core text
e Readingfluency e Readingfluency e Readingfluency
e Explicit vocabulary e Explicit vocabulary e Explicit vocabulary
instruction instruction instruction
e  Summarising/ e Retrieval/sequencing |e Retrieval/sequencing
RGO predicting
Understanding the detail of the text
Supplementary text Core text
e Readingfluency e Readingfluency
e Explicit vocabulary e Explicit vocabulary
Part 2 instruction instruction

e |Inference

e Personal response/
Understanding themes

Thinking deeply about the text

+ Daily Phonics teaching

Possible models for a 2-week block of KS1 English lessons (R: Reading, W: Writing)

Model A

R

R R

W

W R R

W W W

Model B

R

R R

R

R w w

W wW w
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The Key Stage 1 structure is built on the same principles as
Key Stage 2. Pupils still read a core text and additional
supplementary texts. Explicit vocabulary instruction, reading
fluency and thinking hard are the same key pillars of the Key
Stage 1 curriculum. Pupils focus first on understanding the
detail of the text before moving into thinking hard about
what they have read.

The key difference is in timetabling. We know that a strong
and robust phonics curriculum is an essential part of
excellent reading provision. To ensure that schools have
sufficient time to deliver this, the CUSP offer for Reading and
Writing is based on one 50 minute English lesson per day,
with daily phonics teaching in addition to this.

Over a 2-week period, pupils studying the CUSP Reading
curriculum would have 5 Reading lessons and 5 Writing
lessons. Pupils would still write at sentence level in their
Reading lessons and read in every Writing lesson. The
balance across the term ensures that pupils have time to
engage deeply with high-quality reading and writing
experiences.

Some schools choose to split these across the weeks, as per
the possible models outlined here. How these lessons are
organised is a school-level decision.
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2. Literature spine

1
Diverse Empower teachers
representation and pupils

Agile and
aspirational

Relevant social
issues

Big ethical Joyful literary
questions Moral dilemmas experiences

Dr Rudine Sims Bishop encourages us to think about literature in terms of ‘windows, mirrors and sliding doors’ (1990). In CUSP Reading, we believe that
the literature that children read should open up the world around them, as well as helping them to better see and understand themselves. The books that
we have selected as the ‘core’ literature spine reflect meaningfully diverse representation in the characters, issues, authors, locations and time periods
that are explored. Books have been selected that explore relevant social issues, ethical questions and moral dilemmas that will help children to make
sense of the world around them. We have selected books that we know will bring joy to all classrooms and that will empower children and teachers to
engage with the world through reading. The Schools’ Choice modules provide schools with the opportunity to adapt the core literature spine to reflect

the needs and contexts of their cohorts.
A, CUSPA
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Environmental
responsibility

Understanding and
embracing our duty to
care for and protect the

The natural world

Exploring the natural
world and
understanding how
humans interact with it

Understanding others

Celebrating the rich
diversity of human-kind

planet
T ST AARA
Q) oy AR
Community, Migration

citizenship and the
wider world

Developing a sense of

how we live positively

together in our diverse
world

*—8
..-
S ¥4
-

Overcoming adversity

Inspiring and
empowering young
people to navigate the
challenges that life may
bring

Ba

Studying the cause and
effects of the
movement of people
throughout history and
how it impacts on our
life today

.

Technology and the
advancement of
humanity

Recognising the
advances that have
been made throughout
history and how these
impact on life today

& @ &

Friendship and
kindness

Teaching young people
aboutthe importance
of kindness, tolerance

and wellness in modern

society

ot

1)

Celebrating British
heritage

Learning about how we
live in modern Britain
today and how this has
been influenced over
time

5
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CUSP Big ideas

Big ideas are not taught directly but are built from small ideas linked together. They
are sometimes described as ‘powerful’ because they have greater explanatory power
in helping learners to understand the world.

Wynne Harlen, Impact Magazine - Chartered College of Teaching, 2017

The CUSP curriculum is underpinned by a series of big ideas. These are key
concepts that are not taught in isolation but, instead, have been deliberately and
intricately woven into the warp and weft of the whole curriculum. Put simply, at
CUSP, we have built the curriculum in 3-dimensions so that pupils can better
understand the world around them, connecting new learning and helping them to
develop and challenge their thinking. We selected the big ideas that we believe are
crucial for children living in modern Britain and beyond to make sense of.

In the CUSP Reading curriculum, these big ideas are used as a golden thread to
weave throughout the offer so that pupils can make connections between what they
are reading and their wider understanding of the world around them.

Further details can be found on the CUSP website about each big idea and where it
can be found in the literature spine and beyond.
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The literature spine is mapped in 18 blocks. Each block lasts for two weeks. Some texts will be read over just one 2-week block; others will be read over
two or three 2-week blocks. The example below is the Year 6 Core Literature spine. These books have been selected to harmonise with the wider

curriculum. This means that books will explore key concepts that pupils have learned in the wider curriculum and/or relate to a suggested context for a
writing outcome. Some examples of this coherence are outlined below:

Dare to be you

. . provides a suggested
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 context for the CUSP
. Writing unit Discursive
Rooftoppers is a Block 1: Block 4: Block 7: Block 10: Block 13: Block 16: writing and speeches,
beautiful novel that Rooftoppers Pig Heart Boy | All Aboard the The Island An Dare to be you Block B. It explores
provides a Empire introduction to important themes
suggested context Windrush Dickens - relevant to transition
for the CUSP i ) and change.
Writing unit Oliver Twist
AUt%?;iEf\phy’ Block 2: Block 5: Block 8: Block 11: Block 14: Block 17:
' Rooftoppers Pig Heart Boy | All Aboard the Skellig An Dare to be you The Introduction to
Empire introduction to Dickens unit explores
Windrush Dickens - life in 19t century
Oliver Twist Victorian Britain,
Pig Heart Boy draws building on the
on pupils’ study of Block 3: Block 6: Block 9: Block 12: Block 15: Block 18: historical study of
the circulatory Rooftoppers Pig Heart Boy | All Aboard the Skellig An Dare to be you British monarchs. This
system. How to live & The Listeners | & How to live Empire introduction to also secures key
forever provides a forever Windrush Dickens - foundational
juxtaposition with Pig . . knowledge about
Heart Boy, exploring Oliver Twist British heritage

the ethics of

literature that will serve

students in their
transition to secondary
school.

immortality. Skellig further explores themes

around the supernatural, spirituality
and mortality and begins to
introduce some gothic literature
references.

The Island provides a
haunting narrative parallel for
some of the themes explored

in the Windrush study.

All Aboard the Empire
Windrush builds on the
historical study of the
Windrush generation.

Intellectual content and design copyright © 2024 Unity Schools Partnership

GJ S
I ” &
CURRICULUM WIT}

H UNITY SCHOOLS PARTNERSHIP

e



Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Beegu:
Contemporary narrative

picture book. [HEMESIOH

The Storm Whale:
Contemporary narrative

picture book. [HSHIESISH

The Tale of Peter Rabbit
Heritage text and seminall
FEGIEIGUHGH Archaic

language and

anthropomorphism. _
theft, animal cruelty and!
trespassing,

Here We Are
Contemporary narrative

picture book. THEMESISH

Guide to understanding our
place in the world.

There’s a Rang tan in my
Bedroom
Contemporary narrative
picture book and information

text. FEmalelprotagonist]

Highlighting issues around

The Lion Inside
Contemporary rhyming

narrative poem. _

FREREERIBY Highlights
differences in how we make
our voices heard.

Where the Wild Things Are:
Classic picture book. THemesiof]
anger and frustration, fime out|

and forgiveness|

The Owl and the Pussycat
Edward Lear:
Heritage poem and seminal
poet. Archaic language and
nonsense words.

Aesop’s Fables = The Boy
Who Cried Wolf:
Heritage text. Story with a
moral. Essential cultural

reference.

Look Up!
Contemporary narrative
picture book. FEfialglblack
protagonist who aspiresto be
an astronaut. Reference to

. Themes of
family, siblings, self-doubt and
enthusiasm.

Chocolate Cake
Michael Rosen

Humorous contemporary poem.

Themes of temptation, over-
indulgence and forgiveness.

And Tango Makes Three
Contemporary narrative
picture book and information

text.
parents, adoption, blended|
families, kindness and
tolerance.

Aesop’s Fables = The Hare
and the Tortoise
Heritage text. Story with a
moral. Essential cultural

The Proudest Blue
Contemporary narrative

picture book. FEMaIgIMuslim

protagonist and author.
Narrates a child’s first day

wearing o hijab. [EHEsOH

Core texts:

Varjak Paw

The Girl Who Stole An Elephant

Extracts:

13: two information texts, a poem, a description, a narrative extract and an interview
14: a narrative extract, a script, an imagined withess account, an opinion piece, an
information text and a review

15: an information text, a missing person report, a description, a narrative extract, a

poem and a job advert

Extracts:

16: a diary entry, a news report, two Wanted posters, a narrative dialogue, a poem
and short descriptions of emotions
17: a first-person account, an information text, survival tips, short descriptions, a
narrative extract and an opinion piece

18: an information text, a restaurant review, a first-person reflection, a narrative

extract, a speech and a discursive text

13

14

15

16

17

18

Should Monarchs be made to
step down?

Discussion on the abolition of
the monarchy

An opinion piece
Ethics of hunting

ing Person
Sensitive issue of missing person
as stimulus for text

Diary of a pickpocket
Wanted posters

Theft from Royal Palace
Explores the issue of stealing

Inside Ananda’s Head
Indicates the morals and ethics
of humans using for labour

Jungle Tribes

Impact on indigenous people
following the exploration of
European explorers

The City of Utopia
The perception of what Utopia
may mean

The Bermuda Triangle
Refers to incidents of missing
ships and aeroplanes

The Bridge
Personal fear and peer
pressure

Emotions Descriptions
Explores different feelings and
emotions

Beasts of Burden

The morals and ethics of
animals being used to transport
human goods

Speech
The idea of a rebellionora
revolt

Ovetboard
Refers to a ghost/spirit within
the text

Why Ivory Hunting Has To
Stop

Criminality of ivory hunting and
poverty

What is a real hero?
Discussion about what it means
to be a hero

Thematic mapping:

Alongside the CUSP Reading Literature Spine, we have
also published a thematic map of the core texts and a
separate thematic map of the supplementary texts. This
shows where key themes and big ideas are explored. The
red text on the maps shows where an author will be
studied more than once in the literature spine.

Thematic map of Year 1 core texts

Thematic map of Year 4
supplementary texts

Intellectual content and design copyright © 2024 Unity Schools Partnership
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Schools’ Choice modules:

The purpose of the literature spine is to soak pupils
in brilliant literature which helps them to make
sense of the world around them. Knowing that the
world around us is changing rapidly means
reflecting this changing world in the literature
spine. We have added additional modules on
heritage literature, books that explore the cost-of-
living crisis and more recently, core texts that
explore themes around conflict and kindness.

To support schools in curating a diet that best
serves their context, each year, we provide one
additional set of modules that schools can choose
to substitute for one of the texts on the core
literature spine.

These changes are prescribed to preserve the
careful balance of literature over time. For example,
in Year 4, The Land of Roar would replace The
Queen’s Nose. This information can be found on
the National Curriculum Reading Tracker, marked in
yellow boxes.

CUSP Reading Explainer - How to Select School's Choice Module Intellectual content and design copyright © 2024 Unity Schools Partnership
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3. Pedagogy

The 6 phases of a CUSP lesson have been distilled directly from Rosenshine'’s Principles of Instruction. First born in the context of the CUSP

Reading curriculum, we have adopted these successfully across the whole CUSP offer, including CUSP Writing. Further guidance about the
origins of this structure can be found within the Essential Implementation CPD suite.

This is not a linear structure and teachers may need to move backwards and forwards between the lesson phases to break concepts into

manageable chunks for pupils or to provide additional modelling or guided practice. Checking for understanding should be built into each
phase of instruction so that misconceptions can be addressed and resolved quickly.

1. Connect: teachers

Connect Explain Example Attempt Apply Challenge
connect what pupils e 6. Challenge: all pupils are
already know with ';@ @ [97_| @ M ﬁ challenged to sophisticate
what they are about to [IJ&Z—.& their thinking and to think
learn, activating prior hard about the concept they
knowledge. High-quality Guided Independent have been taught. This may
Instruct modelling practice practice Deepen include exploring
Activate prior vocabulary understanding exceptions, identifying
2. Explain: teachers learning Explicit direct Gradually Application of common errors or applying a
explicitly instruct Explain core instruction reduce scaffold | new concept Sophisticate concept in multiple contexts.
relevant vocabulary concepts thinking
and explain the key (My turn) (Our turn) (Your turn)

concept concisely and
precisely.

3. Example: teachers use the model
text to provide multiple examples of
the key concept. They model
applying the concept.

4. Attempt: through guided
practice, pupils all achieve success
in applying the target concept.
Scaffolding is gradually reduced.

5. Apply: pupils achieve fluency
with the target concept through
deliberate practice. Some pupils
may need additional instruction at

this point.
SRRy
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Week: 1/2 Focus: Summary, retrieval and authorial intent

Vocabulary Fluency exercise >l| Taught content ¥} | What success

to teach B looks like "
1. expedition Echo reading of p1 - 6 of Summarise: Can identify key points

endurance
vast
fraught
peril

Connection focus:
how are
expedition and
peril connected,
for example?

Shackleton’s Journey.

Read aloud a short section

at a time, modelling
appropriate prosody and
fluency. Pupils listen to
and repeat each section,
emulating the modelled
features.

Explain that summarising is a way of being concise:
giving only the information that is necessary or
important. As well as demonstrating understanding
of a text, summarising is an important life skill, e.g.
when reporting an accident. Use Thinking Talk to
exemplify how to answer the Example task. Explore
why option 2 is not the best summary, noting that
whilst interests are mentioned, this statement is
too specific and does not summarise the full
paragraph. Pupils use the same skills to answer the
Attempt task. For the Apply task, remind pupils to
note relevant points then orally rehearse the
summary before writing it.

Each lesson is broken into three parts:

This is an example of a lesson plan from the Year 5 unit, Shackleton’s Journey.

and summarise these

Prior to Lesson 3, read

p7 - 8.

Reading between lessons:

In addition to their reading lessons, we
would strongly encourage all teachers to
plan a 10-15 minute daily story time session.
This is important to develop positive
attitudes to reading. For some units, usually
where the book is longer, teachers should
use this time to read the sections of text that
are specified in the planning. This is
important because pupils will need to have
read up to this point in order to access the
next CUSP Reading lesson. Teachers should
look out for a note on the lesson plan to
guide them on this.

Explicit vocabulary instruction: This is where the teacher would explicitly and deeply teach the key target word for the lesson.

Fluency exercise: This is where teachers read the text to and with the pupils, actively engaging them in reading using the CUSP Prosodic Reading

strategies.

Thinking Hard: This is where teachers explicitly teach pupils to make sense of the text, using the CUSP 6-phases approach and Knowledge Notes
to structure their instruction.

Intellectual content and design copyright © 2024 Unity Schools Partnership
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This is the mental model that underpins the approach to explicit vocabulary instruction that we deploy across the CUSP curriculum and beyond.
The aim of this model is to move language from superficial receptive stores to embedded expressive stores.

The first part of this model is
concerned with the explicit
instruction of new language.
This would happen in the
Explain phase of a lesson.

Pupils should read, see, hear
and say the target language.
Teachers will give a precise,
concise definition and then
move beyond this,
connecting new stores of
vocabulary to existing
knowledge.

Teachers will use the target
language in multiple contexts
to build strong schemas
around new words. Finally,
new language is analysed,
with teachers identifying parts
of words that might be useful
in making sense of other
words. This process builds a
deep semantic understanding
of target vocabulary.

Expressive

Receptive vocabulary vocabulary

(language that pupils

can understand) canse)

Law, 2017

(language that pupils

Explicit vocabulary instruction
(Explain phase)
Read ‘
See Define | Connect Use Analyse
Hear
|
|||" Deep understanding
Cain and Oakhill, 2015
RESEARCH BASE
4 UN'TY Lauren Meadows, Unity Research School
a 3

2

Tulving, 1972, 2001

Semantic Episodic
memory memory
(general knowledge,
memory :
necessary for the use (events, experiences,
y of language) emotions)
J
4 Long term '3
expressive
vocabulary R4

\ 4

Attempt/Apply phasvue
Thinking Science Tasks
Generative task design

Fiorella and Mayer, 2015

Retrieval practice
Curriculum coherence
for schema building

Bjork, 1978
Bartlett, 1932

The second part of this model
is designed to activate or
build pupils’ episodic
memory associated with the
target language. Teachers will
provide a routine or task that
requires pupils to do
something with - to think hard
about - the language that has
been instructed. This
promotes deep
understanding and helps to
encode this into pupils’ long-
term memory.

The target language will then
be revisited in the Attempt
and Apply phases of the
lesson to aid this process
further. Retrieval practice of
new vocabulary should be
systematically planned so that
teachers are clear where
pupils will meet this language
again. This could be within or
across subject disciplines.

More detail about this approach to explicit vocabulary instruction can be found in the Essential CPD videos.
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Threshold and clarification vocabulary:

It is simply not possible to explicitly instruct every word in the English
language. So, as teachers, it is our responsibility to decide which words
are the most important. Isabel Beck's tiered model of categorising
vocabulary is a useful starting point for helping us to balance Tier 2
multiple meaning words with Tier 3 domain specific language.

Within the CUSP Reading units of study, we have made suggestions
about the most important vocabulary to address in the context of each
study. Teachers should adapt this as is appropriate to their cohorts.

Alongside curriculum language, there are other aspects of language
that we should also seek to build into our ongoing programme of
instruction:

«  Etymology (the origins of words)

*  Morphology (units of meaning within words)

* Idioms

* Colloquialisms

* Language of emotion

* Language for life (e.g. financial language or functional language)

Teachers should be decisive about the 1 or 2 most important words to
instruct in depth for each lesson. There may also be other words that
teachers clarify or give a brief explanation of to help students make
sense of the curriculum content. This will help the flow and pace of
your lesson and ensure that pupils can make sense of what they are
reading.

Threshold vocabulary: the most
important 1 or 2 words that you
want pupils to understand.

Instruct this deeply.

Threshold (noun):
the level or point at which you start
to experience something, or at
which something starts to happen
or change: entrance, level, starting
point.

Q
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Clarification vocabulary: other
words that pupils might need to
know to access the lesson.

Clarify this briefly.

Clarification (noun):
the action of making a statement
or situation less confused and
more comprehensible:
explanation, simplification,
elucidation.

(o
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CUSP agreed strategies for prosodic reading

Read aloud

The teacher reads the text aloud to
pupils, modelling expert reading.
Pupils track the text as the teacher

reads. The teacher pauses
occasionally to explain why they
are reading certain parts of the text
in a specific way e.g. dialogue or
ellipsis. This can also include choral
reading of short sections of text as
a class.

Read along

The teacher reads the text aloud
(as per Read aloud). Pupils track
the text as the teacher reads. To
check that pupils are tracking
correctly, the teacher pauses
occasionally for pupils to read the
next word in the text. If pupils are
not tracking correctly, an adult
refocuses them on the correct part
of the text before beginning to
read aloud again.

Echo reading

The teacher reads short sections of
text aloud with pupils chorally
mimicking back the same part of
the text with the same prosody.
This may begin just with words and
phrases in EYFS, moving into
individual clauses in a sentence in
KS1.In KS2, pupils should
gradually work towards echoing
sentences.

Pre-reading

At some point before the lesson,
for example at the end of the
previous day, pupils pre-read the
text that they will focus on in their
next reading lesson. This could be
whole class or in small groups. The
text should be read aloud to them,
with them tracking the text. Key
vocabulary can be clarified and the
main points summarised.

Text marking

Pupils are given a simple code and

a short section of text. They should

use the code to mark up the text to
show where they will increase or
decrease their volume and pace,
which words they will emphasise
and how they will use punctuation

to guide their reading. They should

then rehearse this section of text to

read aloud.

Paired reading
Label pupils A and B.

Partner A reads a sentence and
partner B echoes it back, or:
Partner A reads a sentence,
partner B reads the next
sentence and so on, or:

Both pupils chorally read a
passage aloud, rehearsing to the
point of fluency.

Performance reading

Pupils are given a passage of text
to read. This could be
independently, in pairs or groups.
They plan how they will read and
perform this to the class, including
how they will use prosody and
positioning to engage the
audience. This works particularly
well with a poem, a passage of
narrative or an information report.

Repeated reading

Pupils are given a section of text to
read independently. They should
read and re-read the passage to
the point of fluency, eradicating

any hesitation, decoding or
inaccuracies in their reading. This
could also include adding a new
sentence to their passage each
time they read it to challenge them.




Prosodic reading strategies should be used throughout the
lesson but are explicitly planned in between the Connect and Pace Intonation Expression Emphasis
Explain phases of the lesson, at the point where the teacher
introduces the text for the lesson. This method of reading aloud
: : : - - Observance of
with pupils ensures that they are reading the text, as well as Smoothness Phrasing Strategic pause unctuation
listening to it. By explicitly teaching pupils the different facets of P
reading fluency, all pupils will be able to access the high-ambition
: : : Awareness of —_— .
texts, ensuring that every pupil reads in every lesson, every day. audience Volume Reading in role  Self-regulation
Prosodic
reading As well as recommending a reading fluency strategy
v for each lesson, the CUSP Reading planning will also
outline the specific aspect of fluency that the
Connect Explain Example Attempt Apply Challenge teacher should explicitly teach. This ranges from
s ] of intonation to the use of strategic pause. Teaching
o | & % | B
llees pupils self-regulation - the ability to re-read
something when the first read requires refinement -
High-quality Guided Independent is a crucial strategy for bridging the gap between
: . Instruct modelling practice practice Deepen fluency and comprehension. Teachers should
Activate prior vocabulary understanding h di h loud bef he |
learning Explicit direct Gradually Application of rehearse reading the text alou efore the lesson,

Explain core
concepts

instruction

(My turn)

reduce scaffold

(Our turn)

new concept

(Your turn)

Sophisticate
thinking

CUSPA
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zooming into the specific aspect of fluency that they
want to teach and the part of the text that best
allows them to exemplify this. As with the whole
CUSP offer, teachers should invest in building strong
routines around reading fluency and make
adaptations to the suggestions in the planning
where appropriate and necessary.
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Three things to support whole class reading fluency

Focus on strategies that are high
engagement and high yield:

Echo-reading
Repeated reading
Pre-reading

Remember to keep sections of text
short. Teachers can use Read aloud and
Read along for longer passages of text.

Fluency strategies can be combined

e.g. Read along for a chapter, with a

specific page or paragraph used for
Echo or Repeated reading.

Avoid strategies where just one pupil is
reading at a time, such as popcorn
reading, read around the room/table or
round robin reading.

Use every opportunity in wider

curriculum subjects for reading fluency.

For example, if pupils are reading a
source in History or some information
in Science, use prosodic reading
strategies to introduce these texts.

Short sections of text can be used from
Curriculum Visions as a lesson starter.
These can introduce the conceptin the
lesson and prosodic reading strategies
can be used to ensure that every pupil
is reading in every lesson, every day.

Ensure that pupils are all tracking
during prosodic reading exercises. This
means that they are following the text
with their eyes and possibly their
fingers while it is being read aloud. This
is important because it helps pupils to
build their visual stores of vocabulary.

Teachers can use the Read along
strategy (where they pause for pupils to
fill in the next word) to check whether
pupils are tracking the text correctly.
Reading rulers are a useful tool to help
guide pupils through the text.

It is also helpful for teachers to read
texts aloud from the back of the room
so that pupils are concentrating on the

text, rather than on the teacher.

CUSPA
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4. Resources

The Knowledge Notes in CUSP Reading work slightly differently to the wider curriculum. In Reading, the
Knowledge Notes can be used to support teachers and pupils to navigate the instructional phases of the lesson.
Teachers should use them as a locational cue to support pupils in understanding which phase of the lesson they

arein.

* Inthe Example phase, the teacher models responding to the question, demonstrating their thinking

through Thinking Talk.

* Inthe Attempt phase, the teacher guides pupils through responding to the same type of question by

applying the modelled strategy from the previous example.

« The Apply task utilises the same competency but with a change to the question framework to promote
conceptual fluency - the ability to apply the same knowledge and understanding in different forms.

« The Challenge task is for all pupils and is designed to promote deep thinking about what pupils have read.
This will also be rooted in the same core competency as the rest of the lesson. Many teachers use this as a

fantastic opportunity to promote oracy and high-quality discussion.

CUSPA
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Week 2, Lesson 5: Authorial Intent

| Explain: Layout is ..

F*T_‘ Example:
l[zzs
Select one option to complete this sentence.

The text is arranged in columns because ..

.. it breaks up the text
and makes it more
readable.

.. it uses less paper
and looks neater.

Attempt:
Select one aption to complete this sentence.

The title of the page is big and colourful ..

.. because it makes
it clear what the
article is about and
draws the reader in.

- because people's
names should be bigger
50 people can see them.

Connect Explain Example Attempt Apply Challenge
5 T I R 72 S ) S 2 |
High-quality Guided Independent
Instruct modelling practice practice Deepen
Activate prior vocabulary understanding
learning Explicit direct Gradually Application of
Explain core instruction reduce scaffold | new concept Sophisticate
concepts thinking
(My turn) (Our turn) (Your turn)

MApplg:

Circle the options that relate to this text.

Purpose to inform to persuade
Language formal informal
Audience children infants
Structure | chronological | nonchronological

1. Justify your choices.
2. Are there any ather techniques that have
been used to engage the reader?

Intellectual content and design copyright © Unity Schools Partnership

iﬁﬁ' Challenge:

Think of three other types of text that use
layout to engage the reader.




Securing

Week 1, Lesson 4: Retrieve

(1) Explain: Archaic language is words or phrases
used in historic times,

'mﬂ Example:

What question was Hobson asked that was
typical of the unusual questions, mentioned on pd
of Shackleton’s Journey that were asked of
candidates?

Attempt: (say)

Find the name of:
a) the ship’s biologist?
b) the ship's cook?

pply: (say)

Why did Hobson insist on plenty of protein and
fat in the diet?

I%E Challenge:

Who would be a better recruit for Shackleton's
expedition?

O Greta Thunberg
Q Jamie Oliver

Explain your reasoning.

CUSPA
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Dual Knowledge Notes:

There are two types of Knowledge Notes built into the CUSP
Reading curriculum.

Advancing: This should be the first choice for the vast majority of
pupils. These Knowledge Notes reflect the diet that pupils should
aim towards.

Securing: These Knowledge Notes have inbuilt scaffolds (see the
Scaffolding Toolkit for Reading) and can be deployed to specific
pupils to support them in accessing the lesson. The questions and
competencies developed through these Knowledge Notes are the
same as those in the Advancing Knowledge Notes. Different
strategies have been used to adapt the question frameworks in
the Securing Knowledge Notes to make them more accessible for
pupils who require additional scaffolding.

Where a question requires an oral response, this will be marked
with (say) after the lesson phase, as can be seen in the Securing
Knowledge Note on this page. Over the course of their journey
through each year of CUSP Reading, expectations about
responding in writing to what they have read gradually increase.
The balance of written and oral response tasks has been carefully
curated across the curriculum. Teachers should remember that we
want the lessons to focus on rich literary experiences and high-
quality discussion. The text should be the star of the lesson!

Intellectual content and design copyright © Unity Schools Partnership

A .
Advancing

Week 1, Lesson 4: Retrieve

L[] Explain: Archaic language is .

,m‘/_ Example:
ExEuly
What question was Hobson asked that was
typical of the unusual questions, mentioned on pé
of Shackleton’s Journey, that were asked of
candidates?

Attempt:

What were the names of the actual people
Shackleton recruited as:

a) the ship's biologist?

b) the ship's cook?

vﬂpplg:

a) Why did Hobson insist on plenty of protein
and fat in the diet?

b) How would this be important on Shackleton'’s
expedition? Use evidence from p1 of
Shackleton’s Journey to support your answer.

j Challenge:

Can you think of a fictional character from a
book you know well who would be a good recruit
for Shackleton's expedition? Explain your
reasoning.




Preparing to teach:

We strongly encourage teachers to avoid creating slide decks — l"‘_""}\"bz' L‘:“" i sy i,y o Wl
to accompany Reading lessons. This is because we want S e ’ ,
pupils to focus on the book and the Knowledge Note and ) Example: jage i Totas - W‘”ﬂa’:w kay dseaits
slide decks can create the split-attention effect. Y —_— WF';: g vidicats whax
-1qq/3qmn we e \woking for €9 WW'/:"""
Instead, we suggest displaying target vocabulary on your M eos Nor D ey eorsls - Smary - %ﬁ;w
Working Wall - this avoids this language being transient and Seannicg - dnrify b el w e o
allows pupils to respond to it throughout the lesson. Teachers e P rpi= oA M“’%
can use the Knowledge Note to plan and rehearse their LA sheggFho become fraf Pm o RTE A——— ‘-J,,,} 4 mj;a,wﬂ'
exposition of each phase of the lesson. This supports concise, ' g o lws by dgerhes - GWWn
precise and fluent explanations, allowing pupils clarity and ez * Lgon awk o b N G
space to think hard. Mo e g g ot she ben | () sy works :m ,wﬁm/,mﬁfm
Peps McCrea reminds us that routines allow pupils to think B A O, (o i o P mff‘wf’;'”““ e g
hard about the content of the lesson, rather than the process.  Challenge: — What are P hay wots?
Having simple cues such as ‘Follow my example’ or ‘Let’s try 4 Whargfedsice did she gve o ggiPbecple? o Ko, U's Wi RO oo ek yee: bone ol )
together’ can help pupils to understand where they are in the - S CUSPA

sequence of a lesson.

When modelling responses, teachers may choose to use a
modelling book and visualiser or iPad with the Knowledge
Note displayed on one screen. This should set the

expectation for how you want pupils’ responses to look in CUSPA

their own books.
c Preparing to Teach a Reading Lesson

A Watch this video to find out more!
- & Preparing to Teach a Reading Lesson Cominénts e
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Teachers may decide to begin the CUSP
Reading journey in Year 1 with a large
floor book, which can be used to collect
pupils’ responses to what they have
read. This can be placed in a classroom
reading area along with a copy of the
text for pupils to return to over time.

This should gradually develop into
pupils writing their own written
responses next to the Knowledge Note
in an individual book. In the early stages
of Key Stage 1, pupils will be ready to do
this at different points. Teachers should
make the decision when to transition.

It is important to model how you want
pupils to respond to different tasks. A
teacher modelling book is a great way to
set high expectations from the outset.

,._——'—'r‘_’-_—"‘ = .
mmarise

Week 1, Lesson 1: Su
|
@ Example:

1. Write a ‘headline' sentence for paragraph 2.

Re-read the paragraph. .
Pull out the main idea or action.
Write this as a sentence.

Attempt:

2. Write a ‘headline’ sentence for paragraph 3.

y ) \éi\pplg: (say)
3. Which 'headling’ sentence is the best summary for

NET
paragraph 42 Explain your reasoning. U_\'\/[J{ M |‘:\Y =

— Water pours into the car. / \
(Woman escapes car as (L1 swept away’) 1

N 5“% Challenge: (say)

CLyer

Circle two character traits that you think
describe Ms Tissen. Why did you select those
traits?

gE oo -

Remember, the Knowledge Note can be
placed on the right-hand side of the page
for left-handed learners.
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Week 2, Lesson 1: Summarise

m Exphm:caldﬂonm_ .ﬂmﬁ. I
| =
Eie=re LR dreve e ‘

1504 e the last par er G |
ul:emmﬂﬂs : paragraph in Chapter 25 in : aklye hoat —"mu‘\r_
: e 8

Attempt: | Comeiass . N

: km:h@q%mﬁaﬂmmmmm.mn SRR [
paragr . Use a maxi SHEV)P lmzsee 5 -
wemy worde. ; Liompt I
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As pupils progress
through the curriculum,
the expectations of
their responses to
reading will gradually
increase. Task structure
will vary from lesson to
lesson. Teachers and
pupils will become
familiar with routine
task designs in each
year group.

It is important to take
every opportunity to
reinforce good quality
sentence writing and to
use this as an
opportunity to embed
good habits around
spelling, handwriting
and punctuation.
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E Week 2, Lesson 4: Infer
() Explain: (say) Compare and contrast means

E Example:

1. InExtract 6, what does the word can suggest in
the sentence: Bacteria can become resistant to
antibiotics in a matter of decades or less.?

Attempt:

2. In Skellig, Coot's Dad says that there was no
way monkeys could tur into men. What does
this suggest about him?

N

Complete the table below with one piece of evidence
from either text to support the statement.

The discovery of bird fossils has lead to
sclentists rethinking the classification of jy
some species.

or ho i»

Why do you think the author used the phrase
Feathered fiends in the title?

S Nt eng 4oy

| oen Jat

= &,
Cuotmpemhlsb'udsuplnms. Z A ) xh)A e \'\_ﬂ_ Ammt !-b,
amﬂ?ﬁ?ﬁmﬁumk 3/ m.d‘usi'nnd . 2Ny
Challenge:




In the introduction to ] Am Not A Label
Cerrie Bunell wrote the following:

Week 2, Lesson 4: Infer
!

() Explain: (say) Compare and contrast means -
Lt Tt 55
E Example:
1%

In Extract 6, what does the word can suggest in C M M

the sentence: Bacteria can become resistant to ‘#
antibiotics in a matter of decades or less.?

i A
| o) What do you think she means by this statement? /1D

5) Share an example of a story, film or play you are ).
with where you saw yourself reflected in [
the protagonist How did it make you feel? =

9 do you think it is important to have diverse o o =
bkl — TS
22 s :

S, — —
fom e sl o e Tk G
[deprine. = yon depeine Stz
[ eitoky acbils iy
oo L J

jhnmn Hhem
[genchente = f0 he auinded

n nmumrl’l]n nrcnl\ngL

e
g

2. In Skellig, Coot’s Dad says that there was no
way monkeys could turn into men. What does
this suggest about him? <

vkpplw

Complete the table below with one piece of evidence
from either text to support the statement.

J The discovery of bird fossils has lead to
sientists rethinking the classification of

sSome species.

Coot respects his Dad’s opinions.

In millions of years’ time it may be
beneficial to have wings.

S Challenge:

Ir mln_r:ul mu'ﬂﬂMfl on

-

sacli bon .
Teachers should follow the feedback and marking policies in their individual schools. Some
schools choose to mark responses to each question. Others simply mark the top of the
Knowledge Note to identify which competencies pupils have successfully applied and which
perhaps require additional teaching. Because of the cyclical nature of the CUSP Reading
sequences, teachers should feed forwards this information into subsequent lessons and
make adaptations as appropriate and necessary. One key indicator of success is to see where
pupils are applying target vocabulary in their written responses. This shows that pupils have
translated the target vocabulary into their expressive stores of vocabulary.

CUSPA
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Why do you think the author used the phr
Feathered fiends in the title? i
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5. CUSP Early Foundations: Structured Storytime

The offer is presented in three parts:

1. Foundational knowledge: what pupils should know and be able to do
throughout the EYFS and how this will support their development and prepare
them for success in Key Stage 1 and beyond

2. Structured Story Time: core texts that will introduce key language, ideas and
themes that pupils will need to access the foundational knowledge, builtinto a
framework that uses all that we know about effective literacy instruction

3. Opportunities and experiences: how this foundational knowledge can be
learnt through play and through guided activities that will allow pupils to
explore, experiment with and think hard about new and important concepts

CUSPA
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The CUSP Early Foundations offer has been
built on the same core principles as the rest
of the CUSP Reading offer.

1. Teachers identify the Foundational
Knowledge that their pupils need to learn.

2. Teachers select the story or text from the
CUSP Early Foundations Literature Spine
that will allow them to expose this concept.
The story is shared using the Giant Story
Notes. This story is used to lead into explicit
instruction of the core concepts on the
selected Foundational Knowledge Notes.

3. Teachers plan Opportunities and
Experiences for pupils to interact with the
Foundational Knowledge and the story in
wider provision. Pupils have copies of the
book and the Giant Story Notes to support
them with retelling what they remember
from the story.



Structured Storytime lessons are built on the
same principles as the wider CUSP Reading
offer. Each lesson includes:

»  Explicit Vocabulary Instruction

» Active engagement with the story
through fluency, oracy and drama

»  Opportunities to Think Hard about the
story through high-quality discussion,
questioning and dialogic teaching

Learning these routines in the Early Years
supports pupils to thrive when they
transition into Year 1.

The diet of rich literature that pupils are
exposed to in the Early Years ensures that
pupils have strong foundations on which to
build as they transition into Key Stage 1.

CUSPA
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&

Vocabulary instruction

Pupils are explicitly
taught carefully chosen
language that will help
them to understand the

text.

This is revisited
systematically over time.

©)

)

R
Thinking Hard

Through well-structured
questioning, modelling
and dialogic reading,
pupils are encouraged
to think hard about what
they have read.

Pupils create
connections, form
opinions and embed
understanding.

88
Fluency, oracy and
drama

Through structured
shared reading, pupils
engage deeply with the
text.

They participate in
telling and retelling the
story.

Lesson 2

Vocabulary

Let’s look at some more interesting words from our story. My turn / your turn — plentiful (x3). Plentiful sounds like the word
plenty. Plentiful means lots of / many. My turn / your turn — convinced (x3). Convinced means to believe something. Although
Bruce has plenty of pine-cones, he is convinced he is one short. Are you convinced that he is?

Fluency / oracy /

Read from But Wait ... up to It came loose. Let's pretend to be Cyril and Bruce. Split the class, facing each other. One side is
Cyril and one side is Bruce. Act out the wild nutty race up to PLOP! Pupils to echo read (copy my voice) what their character is

drama
saying. Incorporate actions and musical instruments for the sound effects, e.g. BOINGED, BINGED.
. Read and enjoy the rest of the story, discussing key language as you go — e.g. foresty folk, seen to their needs, hollow was
Reading the text joy y, discussing key language as you g g. foresty f i ) W Wi
bare. How are your needs seen to?
Thinking harder Did Bruce need the pine-cone? How would you describe Bruce? (Draw out that he is being greedy.) Have you ever wanted

something you didn’t really need? Talk to your partner.
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6. Adaptive practice

A cuspi”

Scaffolding Toolkit for CUSP Reading

1. Pre-read the text

When you know that your pupils may
struggle with the text for the
following lesson, read it with them in
advance. This will increase their
confidence, reduce anxiety and lays
the foundation for them to access the
text in the next lesson.

How?
Read the text aloud, with the pupils
tracking the text as you read it.
Introduce key vocabulary and
encourage pupils to ask questions
and summarise what you have read.

2. Read to and with

When you know that your pupils may
struggle to read the text
independently, read the text aloud to
and with them. This will allow them to
access the rich vocabulary and
discussion of key concepts, while
receiving additional support with
decoding and fluency at other times.

How?

This could be a small group of pupils,
while others are reading the text
independently. It could be read

aloud live or you could record the
section of text and share to pupils’
iPads.

3. Reduce the text load

When you know that pupils may
struggle with the volume of text that
they need to navigate to access the
core concept for the lesson, reduce

the text load to focus on the most
important parts.

How?

Identify specific sections for pupils to
read in detail and summarise other
parts of the texts. Blank out parts of a
page so that pupils zoom in to the
most important parts of a text. You
could also snip out specific sections
of text so that pupils are not
overloaded.

4. Adapt the text

When you know that pupils may
struggle with the language and
syntax in a text, rewrite or reframe the
most important sections of text so
that they can still access the same
concept and ideas but with language
that is more accessible.

How?

There are various online tools that
can support with this (e.g. Chat GPT
or Rewordify). Teachers need to
carefully review what is produced to
ensure that it still makes sense.
Highlighting the most important
parts of the text and then rewriting
these sentences in summary form can
be very useful.

5. Additional modelling

When you know that pupils may
struggle to respond to questions
independently, adapt the lesson
structure so that they have additional
modelling or guided practice.

How?

The lesson structure may need to be
Connect, Explain, Example, Example,
Attempt, Attempt for some pupils.
These shared and guided responses
are important because they provide
pupils with additional scaffolding
until they are ready to reduce this,
while ensuring that they are still
exposed to high-quality texts and
discussion.

6. Clarify and summarise

When you know that your pupils may
struggle to follow the key events in a
text, break it down into smaller
chunks and paraphrase or clarify
each section so that they have a clear
idea of the main points.

How?
As you are reading, pause regularly
to summarise key sections. You could
ask a pupil to scribe your summaries
so that you build up a summary of a
whole chapter or supplementary
texts. Plan your summaries in
advance so that they are concise and
accessible.

7. Create a mental model of the
text

When you know that your pupils may
struggle to remember how
characters are related or the
sequence of events in an extended
narrative, construct a simple mental
model to help them keep track of
this.

How?

This could include creating a really
simple timeline, using summaries of
key chapters, sections or events;
creating a concept map of
settings/chracters or construct a
family tree to show how characters
are related to one another.

8. Give additional direction to the
target information

When you know that pupils may
struggle to skim and scan for
information or details in a text,
increase the level of direction that
you give them to find the answer to a
question.

How?

Give specific page or paragraph
references in your question. Include
the quotation needed in the question
itself. Highlight the relevant text
needed to answer each question in a
different colour (e.g. yellow for the
Attempt task, blue for the Apply
task).

9. Reframe the question

When you know that pupils may not
be able to construct meaning to
answer a question, reframe the

question to ensure that pupils
understand the text and can identify
the information that they need to.

How?

Scaffold pupils by first analysing the
language, then extracting the detail
and then asking them to reason
about what they know. Also consider
reframing the question so that pupils
focus on what they know from the
text, rather than their own general
knowledge.

10. Adapt the response framework

When you know that pupils may be
able to understand the text but
struggle to articulate their own

responses, adapt how you are asking
them to respond to a question.

How?

Consider turning a short constructed
response question into a multiple
choice question. Give pupils partially
completed extended response
questions. Provide the evidence that
pupils will need and then ask them to
explain it.

We are absolutely committed to
ensuring that every young learner
can thrive in the context of CUSP
Reading. The Scaffolding Toolkit for
Reading outlines key strategies for
adaptations that can be made to
ensure that every lesson serves
every learner. These strategies can be
deployed across the curriculum.

All of our resources can be adapted to
meet the needs of individual

learners. This includes adapting the
Knowledge Notes, enlarging a text,
reducing the volume of text or
adapting the lesson structure to include
additional modelling.

Crucially, we advocate that teachers
know their pupils really well and
understand which aspects of the
curriculum each pupil needs to learn
next.

CUSPA

Scaffolding Toolkit: Reading

Mow to ensure that every lesson serves every leamer
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10. Adapt the response framework

When you know that pupils may be able to understand the text but struggle ta articulate their own responses, adapt how you are asking them to respond to a question

How?

Consider turning a short constructed response question into a multiple choice question. Give pupils partially completed extended response questions. Provide the evidence that
pupils will need and then ask them to explain it.

3. Reduce the text load
When you know that pupils may struggle with the volume of text that they need to navigate to access the core concept for the lesson, reduce the text load to focus on the most

important parts.

How?
Identify specific sections for pupils to read in detail and summarise ather parts of the texts. Blank out parts of a page 5o that pupils zoom in to the most impartant parts of  text. You
could alsa snip out specific sections of text 5o that pupils are not overloaded.

Week 1, Lesson 3: Retrieve

‘Week 1, Lesson 3: Retrieve

This is one of the
strategies deployed

() Explain: A key detal 1 o specic piece of
informanice, collected fram the test

() Enplain: A key deial is -

through the Dual
Knowledge Notes.

i Bampie:

1. Is the party on the 17% April or the 17 August?
Circle cne

Erample
[

‘Is there anybody there? said the
Read the whole text with Traveller,
pupils so that they
d d the context. Then

1. What i the date of the pars?

2. What time is the perty?

2. Dioes the party st an Zgm or 3pm?
Cocle ome

) Atampt:

3. 1 the party taking place at the Communsy

P\ Arempe:
Where i the pary taking ploce?

4 What s the theme of the party?

Cenire o the swimming pool?
Carcle ane.

4. T the theme of the pary animals or super-
heroes?

Circle ene

@ Attempt:

3. How should you feed your kitten?
4, What should you fill the litter tray with?

.

i

5 Who wil be thare to halp finish off the costumas?

Yy herls

5. Who will b there t help fiish. off the costumes?
ich

O Afacepainter
O Awildife expert

Let's look at the section
of text called Toileting.
Should you fill the litter
tray with cat litter or

earth?

This does not have to be

formally written

out- it

can simply be within your
oral questioning.

aopywight © Unity
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Position the questions

give them specific sections of
the text and blank out parts
that they do not need to
focus on. This could be using
sticky notes to cover parts of

Knocking on the moonlit door;

And his horse in the silence champed

2 page, using an iPad to the grasses Where is the poem set?
screen shot a specific section

or trimming off part of a . R
supplementary text, Of the forest’s ferny floor: What is the Traveller doing?

And a bird flew up out of the turret, Is he alone?

Above the Traveller's head:

n And he smote upon the door again a
alongside the text so that second time;
pupils do not have to turn a

page or shift their focus to
review the questions against

the text. ‘Is there anybody there?” he said.

5. Additional modelling

When you know that pupils may struggle ta respand ta questions independently, adapt the lesson structure so that they have additional modelling or guided practice.

How?

The lesson structure may need to be Connect, Explain, Example, Example, Attempt, Attempt for some pupils. These shared and guided responses are important because they
provide pupils with additional scaffolding until they are ready to reduce this, while ensuring that they are still exposed to high-quality texts and discussion

- Explain
A

228

Example

Attempt
Apply

fqﬁ Challenge

Explain

il

=
Do
Do
D=

Example

g

Example

=

o
De
Do
De

FY)

Example

De
Do
De

Attempt

and ight © Uriey Schaols P

Plan to keep pupils who need
additional modelling as a
quided group, when other
pupils move to warking
independently. This time can
be used for shared and
guided practice, ensuring that
pupils are actively thinking
and following the teachers’
model. Scaffolds can be
reduced over time, as pupils
become more successful.

| CUsPL”

7. Create a mental model of the text

‘When you know that your pupils may struggle to remember how characters are related or the sequence of events in an extended narrative, construct a simple mental model to help
them keep track of this_

How?
This could include creating a really simple timeline, using summaries of key chapters, sactions or events; creating a concept map of settings/chracters or construct a family tree to
show how characters are related 1o one another.

»
>
It was raining. Mr Noah built Mrs Noah
an ark. made a cloak.
]
4
X 2 A

Create a simple timeline
that can be revisited at
the start of each lesson to
help remind children
what has happened in the
story.

; Uncle
Build a concept map as Andrew
you read a text or chapter

to explain how characters ¢

or events relate to one ]
another. Deceitful +—-

Takes the
yellow ring

Intetectual

See the Scaffolding Toolkit for worked examples of adaptive practice strategies
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7. Subject Leadership

Subject Leaders can use
the Subject Leader matrix
for CUSP Reading to
support their monitoring
of provision and identify
which aspects of practice
require refinement.

Used in conjunction with
the Pupil Book Study:
Reading framework,
leaders can build a full
picture of how the
intended curriculum is
serving their pupils.

CUSPA

CURRICULUM WITH UNITY SCHOOLS PARTNERSHIP

CUSP Reading: provision monitoring and insights

Autumn Term

ICHECK IN and

CHECK BACK]

IDENTIFIES

|
ROUTINES and
EXPECTATIONS

Is what you expect to
be in place actually
happening?

ENABLES

|
CONSISTENCY:
refinement and
improvements

STRENGTHS: do more of
this — share best practice

Reading

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

SEND

Non-SEND

SEND

Non-SEND

SEND

Non-SEND

SEND

Non-SEND

SEND

Non-SEND

SEND

Non-SEND

Is the long-term sequencing of CUSP Reading followed?

Is the sequence of learning across a unit clear? Look specifically at the
structure of supplementary fexts vs core fext lessons.

Is there the opportunity to connect prior knowledge?

Is the learning intention for each lesson clear?

Is vocabulary instruction evident? Look specifically at how pupils use and
remember new language.

Are teachers routinely instructing new language using the multi-faceted
approach? Look specifically at vocabulary scripting or exploration.

Is prosodic reading evident and explicitly instructed?

Are lessons focussed on meaningful exploration of the rich texts?

Do teachers balance expectations of written recording and opportunities
for oracy and discussion in Reading lessons appropriately?

Do teachers follow the 6-phases of a CUSP Reading lesson2 Ask pupils
to describe a Reading lessons and explore the impact of each phase.

Is modelling in the Example phase precise and concise?

Are all pupils scaffolded to achieve success in the Attempt and Apply
phases?

Is there scaffolding in place to ensure that all pupils can access the rich
texts and respond to them appropriately?

Do teachers explicitly make connections between books, authors, themes,
literary styles or curriculum content?

Routine in place and used effectively.

n/p

Routine seen in an early stage of
development or superficial.

How have teachers made use of the School’s Choice modules? This may
not be relevant in all schools.

Routine not used or implementation may
be ineffective.

Do pupils understand how to use a Knowledge Note effectively?

Not present as it hasn't been expected of
teachers, yet.

Does feedback clarify, motivate and challenge pupils?

Do pupils demonstrate positive attitudes towards Reading? Look
specifically at independent reading as well as the reading curriculum

Is EdTech used to support deliberate practice or as an accessibility tool2
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Phonics and
fluency

Inter-
disciplinary
reading

Vocabulary
attack

The critical
reader

Child as a reader

Reading
comprehension:
Making meaning

Reading
connections

Reading
omprehension:
Knowledge C e |
bout onceptua
@ fluency
literature
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READING

AN EVIDENCE-INFORMED GUIDE TO HELP
QUALITY ASSURE THE READING CURRICULUM

BY LAUREN MEADOWS
IN PARTNERSHIP WITH ALEX BEDFORD

“ 0

The Pupil Book Study: Reading can be used to support
leaders and teachers in evaluating the lived experience of
their reading provision.

Using evidence-informed rubrics and a highly structured
evaluation approach, this will illuminate the aspects of
reading provision that are working well and those where
refinement is needed.

Training opportunities can be found on the CUSP website or
by contacting CUSP@unitysp.co.uk .

PRIMARY
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